Every student is a success story

Assessment Policy

IBO Mission Statement
The International Baccalaureate® aims to develop inquiring, knowledgeable and caring young
people who help to create a better and more peaceful world through intercultural
understanding and respect.

To this end the organization works with schools, governments and international organizations
to develop challenging programmes of international education and rigorous assessment.
These programmes encourage students across the world to become active, compassionate and
lifelong learners who understand that other people, with their differences, can also be right.

AIS Mission Statement
Al Ruwad International School prepares its students to be responsible global citizens with
international mindedness and the strength of character to make positive contributions in our
ever-changing world.

We are a safe, caring, and diverse community of learners that works to inspire a passion for
knowledge and lifelong learning, instills respect for self and others, develops the whole child,
and strives for academic, artistic, and athletic excellence.

AIS Core Values
Care
Respect
Excellence
Identity and Citizenship
Responsibility
Lifelong Learning

ALRUWAD INTERNATIONAL SCHOOL ASSESSMENT POLICY
The purpose of this policy is to ensure assessment practices that meet IB expectations
and promote learners profile skills that foster accountability, self-evaluation and
responsibility and success of all students.
The school’s assessment practices – both summative and formative - maintain a focus
on developing the whole student and are used to enhance and improve the learning
process.
Teachers ensure that regular assessments are taking place with the aim to offer
opportunities for students to reflect on what they have learned, transfer skills across
disciplines and apply skills in real-world contexts.
The primary purpose of:
1. Assessment is to gather information about student progress in order to improve
teaching and learning.
2. Evaluation of student achievement is to measure the extent to which curricular
outcomes are being met.
3. Reporting is to provide students, parents and all stakeholders with an accurate
evaluation of student achievement and performance in relation to the learning outcomes.
Where special needs students are served according to an accommodation plan for an
individual student, assessment standards shall be set in relation to the outcomes and time
frames identified and approved by the parent. We need to make sure the MOE
authooooorizes these.
Basic principles guiding AIS’s assessment procedures are as follows:
1. Assessment for learning shall form the basis for effective instruction.
2. Student involvement in assessment for learning is essential.
3. Grades shall only reflect academic achievement based on curricular outcomes.
4. Learner attributes (i.e. effort, participation, attitude, behavior, work habits, etc.) shall be
reported separately. Can we use another word for grades? How are the learner attributes
different from the learner profile?

5. Evaluation and reporting shall include clear and timely communication among parents,
students, and teachers of standards, criteria, and student achievement of learning
outcomes.
6. Assessment design and implementation is a professional responsibility of the teacher.
(Teaching Quality Standard)
Each part of the process should be respectful and promote growth. Practices should be
carried out in such a way that they support continuous learning and development, and
should be congruent with current research-based principles.
Similarly, AIS is committed to ensuring the best possible education for all students
supported by a comprehensive, consistent approach to student assessment. These
assessment/evaluation instruments complement the on-going evaluation of student
achievement by teachers, who assess results in a variety of ways to maintain and further
improve the quality of education provided to students at Alruwad International School.
Procedures
1. Assessment for learning shall form the basis for effective instruction.
Formative Assessments for Learning are a means to an end designed to let the teacher
and students know what concepts and skills have been learned, and which may need to
be further developed before a summative assessment of Learning is used.
2. Student involvement in assessment for learning is essential.
a. Students shall engage in self-assessment and goal setting activities.
b. Students shall participate in formal and/or informal conferences.
c. Students shall be involved in the co-construction of assessment criteria when
appropriate.
3. The principles of effective assessment shall be taken into account.
a. In order to assign as few zeros as possible, the teacher shall develop an assessment
procedure that takes into account missing assignments, tests, absenteeism, etc. that is
consistent with assessment for learning and best assessment practices.
b. Scoring guides, rubrics, benchmarks, exemplars, written feedback and checklists that
guide improvements are examples of effective feedback.
c. Triangulation of evidence is important to ensure validity and reliability of overall
achievement.
d. Students should be provided with opportunities to have another chance at a summative
assessment when appropriate.
e. Students should be provided with multiple ways to demonstrate their learning.
4. Grades shall only reflect academic achievement based on curriculum outcomes.

a. Achievement of curriculum outcomes in the Program of Studies which has been
substantiated through fair assessment and evaluation practices must be the only basis
for measuring academic achievement.
b. Typically, academic achievement is determined from varied summative assessments.
Formative assessment is meant to inform students and teachers of progress towards
achievement of learner outcomes though in some situations may be cautiously used as
summative assessment.
5. Learner attributes (i.e. effort, participation, attitude, behavior, work habits, etc.) shall be
reported separately.
a. Teachers shall be able to substantiate these learner attributes through checklists,
anecdotal records etc.
b. Social Development and Work Habit attributes and attendance are not used to
determine a student’s achievement level. These aspects of the learning process shall be
evaluated and reported in a separate category on the report card.
6. Assessment shall include clear and timely communication among parents, students,
and teachers of learner outcomes, criteria, and student achievement.
a. Students shall be informed why, and how assessment information is being collected,
how this information will be used in the grading process, and what criteria will be
measured.
b. A detailed, standard course outline is provided to students and parents within the first
four weeks of the start of the school year /term/semester.
c. Students shall be provided with an opportunity to review summative assessments to
enhance continuous improvement when appropriate.
d. AIS has three reporting stages:
Progress report first semester and second: informs students, parents and teachers about
formative assessment.
First and final semester report: informs students, parents and teachers about
summative assessment.
MOE Assessment regulations
The school follows a trimester system and as such, three reports will be prepared at the
end of each trimester. The final score on the individual trimester report will be derived
from both the CA, which happens throughout the trimester, and an end of trimester exam.
The weighting of these two components is geared towards preparing students for their IB
Diploma years where the exam is heavily weighted. The table below shows the weighting
throughout the DP/ MYP years:

Grade level

Continuous
Assessment

End of trimester
exam

Total

PYP
(Year 5)

90

10

100

PYP
(Year 6)

80

20

100

MYP 1
(Year 7)

70

30

100

MYP 2
(Year 8)

60

40

100

MYP 3
(Year 9)

50

50

100

MYP 4
(Year 10)

40

60

100

DP 1
(Year 11)

30

70

100

DP 2
(Year 12)

30

70

100

The scores obtained in CA tasks are an indication of the student/class success in learning
and reflects a readiness to proceed. Consequently, the teacher must maintain a vigilant
eye on the results obtained in the CA tasks throughout a trimester. A teacher is required
to provide an intervention until such time as the student is able to pass a particular CA
task with 50% or more.
According to MOE regulations, a student will fail a subject if their average points in that
particular subject, over the course of the three trimesters is less than 50. At the end of the

year, students are eligible for re-writes in their failing subjects if they fail no more than 3
subjects. Students are only required to re-write the exams of the trimesters where they
failed. Students must pass their re-writes if they are going to proceed to the next year,
otherwise they will be kept back and will repeat the year. This ruling is subject to age
restrictions as shown in the table below:
Grade level

Maximum age on 1st Sept

MYP 1
(Year 7)

14 years and 2 months

MYP 2
(Year 8)

15 years and 2 months

MYP 3
(Year 9)

16 years and 2 months

MYP 4
(Year 10)

17 years and 2 months

DP 1
(Year 11)

20 years and 2 months

DP 2
(Year 12)

23 years.

Assessment across the IB Programs
AIS will offer three IB Programs; Primary Years Program (PYP), the Middle Years
Program (MYP) and the Diploma Program (DP).
Assessment across the three programs includes a balanced range of formative and
summative assessments.

Assessment in the Primary Years Program (PYP)
Purpose of Assessment in the PYP:
The purpose of assessment is to inform learning and teaching. It involves the gathering
and analysis of information about student learning to inform teaching practice. It identifies
what students know, understand and can do at different stages in the learning process.
Assessment is central to the Primary Years Programme (PYP) goal of thoughtfully and
effectively supporting students through the acquisition of subject-specific knowledge and
skills, the understanding of concepts and the development of approaches to learning.
Assessment Capable Teachers:

PYP: From principles into practice IBO 2018
This section provides a framework for our whole school community to understand our
school’s beliefs and practices about assessment.
Specifically,
● Assessing – how we discover what the students know and have learned,
● Recording – how we choose to collect and analyse data,
● Reporting – how we choose to communicate information.

Assessing- how we discover what the students know and have learned
Assessment in the classroom will include:
• using representative examples of students’ work or performance to provide information
about student learning
• collecting evidence of students’ understanding and thinking
• documenting learning processes of groups and individuals
• engaging students in reflecting on their learning
• students assessing work produced by themselves and by others
• developing clear rubrics
• identifying exemplar student work
• keeping records of test/task results.
Making the PYP happen: A curriculum framework for international primary
education, IBO 2009
Characteristics of Effective Assessment:
Highly effective assessment shares some key characteristics (Adapted from
Clarke 2012).
●

Authentic: It supports making connections to the real world to promote student
engagement.

●

Clear and specific: This includes desired learning goals, success criteria and
the process students use to learn.

●

Varied: It uses a wider range of tools and strategies that are fit for purpose in
order to build a well-rounded picture of student learning.

●

Developmental: It focuses on an individual student’s progress rather than their
performance in relation to others.

●

Collaborative: It engages both teachers and students in the assessment
development and evaluation process.

●

Interactive: Assessment encompasses ongoing and iterative dialogues about
learning.

●

Feedback to feedforward: It provides feedback on current learning to inform
what is needed to support future learning (Hattie, Timperley 2007) and raises
students’ motivation.
PYP: From principles into practice IBO 2018

Assessment Practice in AIS:
It is essential that teachers assess the elements of the PYP (concepts, knowledge, ATL
skills, action and learner profile). AIS teachers are expected to…
●

Concepts and Central Idea: create a summative assessment task (ex. GRASP,
RAFT) to assess the understanding of the central idea and the concepts,
teachers will assess it using a rubric and report using a narrative comment.

●

Knowledge: create a variety of formative assessment tasks to assess the
learning outcomes of the subjects integrated.
1. Language:
Reading: running records to assess reading fluency and comprehension
Writing: three writing pieces; at the beginning of the year, in February and May
Oral Language: continuous use of checklists to assess the development of
students’ listening and speaking skills
2. Math:
Summative Assessment: an authentic performance assessment task to assess
students’ understanding and acquisition of skills (applies to math learning
outcomes that are integrated in the unit of inquiry and in a standalone
manner).
Formative Assessment: short tasks to be completed by the students as
frequent as possible (exit tickets, open ended math tasks, collaborative
work)
3. Science and Social Studies:
Summative Assessment: assess the students understanding of the science and
social studies concepts through the unit of inquiry summative assessment
Formative Assessment: short tasks to be completed by the students before
moving to a new line of inquiry / key concept (exit tickets, collaborative
work, writing tasks).

● ATL Skills: to be assessed continuously through daily learning experiences and
formative and summative assessment tasks. Teachers will report on the
development of ATL skills through a narrative comment in the report card.
● Action: teachers will communicate the students initiated actions observed in the
school through a narrative comment in the report card. Parents will be encouraged
to fill in a form to communicate any actions that may occur outside of the school.
● Learner Profile:
1- Self-assessment
2- Continuous reflection in the class
3- Teacher comment

National Requirement: Students are requested to sit for a test at the end of each term.
The school has the right to develop its own tests. Teachers are required to higher order
thinking level questions as much as possible.

Recording: how do we collect and analyse the data?
Assessment tools and strategies:
Assessment strategies and tools form the basis of a comprehensive approach to
assessment and represent the school’s answer to the question “How will we know what
we have learned?” The strategies are the methods or approaches that teachers use
when gathering information about a student’s learning. Teachers record this information
using a variety of tools, which are the instruments used to collect data.

Making the PYP happen: A curriculum framework for international primary
education, IBO 2009
AIS teachers are expected to
●

develop authentic assessment tasks in collaboration with the PYP coordinator,
when designing the tasks,
● use a variety of assessment tools and strategies to assess students’ learning.
● use rubrics and assessment tools that are aligned horizontally and vertically
throughout the PYP to ensure consistency in the expectations of students’

achievements, they will be included in an Assessment Book that will be used by
the PYP teachers.
● include the students in developing child friendly rubrics and checklists
● use assessment books in data analysis meetings that will take place at the end of
each term.
Student Portfolio:
A portfolio is a record of students’ involvement in learning which is designed to
demonstrate success, growth, higher-order thinking, creativity, assessment strategies
and reflection.
A portfolio is a celebration of an active mind at work. It provides a picture of each
student’s progress and development over a period of time both as individual and group
learners. It enables students to reflect with teachers, parents and peers in order to
identify their strengths and growth as well as areas for improvement, and then to set
individual goals and establish teaching and learning plans.
Portfolios will include…
Students’ written reflection or self-assessment on the selected samples of work
Portfolios will be used in student led conferences and for assessment purposes
Portfolios will be housed in the classroom and should move with the students as
they grow older
● Teachers, students, parents and administration will have access to student
portfolios
● Portfolio entries should document both the process of learning and the product,
including images and evidence of students in the process of constructing
meaning.
● Samples of work, chosen by teachers and students:
1- English Language – Stand Alone: Running Records
2- Math – Stand Alone: Performance task (maximum 2 pieces)
3- Unit of Inquiry: The following samples should be included from each unit
of inquiry
Written product
Math integration task
Reflection on the learner profile
Reflection on the central idea
4- Music: Two pieces of work, preferably integrated in the unit of inquiry
5- Art: Two pieces of work, preferably integrated in the unit of inquiry
6- PHE: Two pieces of work, preferably integrated in the unit of inquiry
●
●
●

Making the PYP happen: A curriculum framework for international primary
education, IBO 2009

Reporting: how do we choose to communicate information about assessment?
Reporting on assessment is about communicating what students know, understand and
can do. It describes the progress of the students’ learning, identifies areas for growth,
and contributes to the efficacy of the programme. Assessment without feedback is
merely judgment; feedback is the component of assessment that lets us interpret the
judgment and improve our work.
Making the PYP happen: A curriculum framework for international primary
education, IBO 2009
Reporting at AIS:
1- Report cards: Report cards are a summative record for students, parents and all
stakeholders of the students’ progress and will be issued three times a year. Report
cards will indicate the areas of strength and areas of progress expressed as celebration
and goals.
Report cards will include the following:
●

General Comment: A narrative comment written by the homeroom teacher to
report on the child’s work habits and behavior using the learner profile attributes
and the ATL skills.
● Unit of Inquiry Comment: A narrative comment written by the homeroom
teacher to report on the child’s understanding of the central ideas and concepts
and student initiated actions that may have taken place in school or reported by
the parents. Teachers must write a personalized comment that is supported by
evidence from the summative assessment task.
● Knowledge: Teachers will report on the child’s acquisition of knowledge through
Comment: A comment for each of the subjects that communicates the celebrations and
goals set for students.
Learning Outcomes: Teachers will report on a set of the learning outcomes using a
continuum of (Not Evident, Emerging, Developing, Applying, Extending)
2- Conferences: The purpose of conferences is to share information between teachers,
students and parents. A school should determine the function of conferences in order to
develop their structure, and this might include goal setting. These conferences may take
a formal or informal structure.
The following structures will take place at AIS:
Teacher - Student: Teacher – Student conferences will take place informally on
a daily basis, it provides the students to get direct feedback and help them reflect
on their work to refine their skills.
● Teacher - Parents: It takes place twice a year, or if requested by a parent or a
teacher to discuss the student’s progress. Teachers should take this opportunity
●

to share the student’s success and goals for development and answer parents’
questions.
● Three Way – Display of Learning: An event that takes place once a year,
parents will be invited to the school and students will create displays that shows
the learning process and present their understanding, teachers are to support the
students and help them set up their displays.
● Student - Led: Student led conferences will take place once a year, students will
present their portfolios and show how they progressed throughout the year,
identify their strengths and share the goals set for improvement.
PYP Exhibition
In the final year of the PYP, Grade 6 students participate in a PYP Exhibition. This
requires each student to demonstrate engagement with the five essential elements of
the program.
The PYP exhibition has a number of benefits including;
●

Students engage in in-depth, collaborative inquiry.

●

Students are provided with the opportunity to demonstrate independence and
responsibility for their own learning. It is also an opportunity to explore multiple
perspectives.

●

Students will synthesize and apply their learning of previous years, and reflect on
their journey through the PYP.

●

Students demonstrate how action can be taken as a result of their learning.

●

To unite the students, teachers, parents and other members of the school
community in a collaborative experience that incorporates the essential elements
of the PYP.

●

To celebrate the transition of students from PYP to MYP (Middle Years
Program).

Assessment of the exhibition takes two forms: firstly, ongoing assessment of each
individual student’s contribution and understanding of the exhibition; secondly, a
summative assessment and reflection on the event itself.

PYP Expectation of Teachers:
The following table sums up the teachers’ responsibility as set by the assessment
policy.
Assessing
Daily

Recording

Ongoing observation

Reporting
Teacher – Student
Conferences

Formative Assessment
Unit of Inquiry

Summative Assessment
Learner Profile
Reflection

End of Term

Writing Task (can be
integrated in the unit of
inquiry)

Portfolio
Assessment Book

Data Analysis

Teacher - Parent
Conferences
Report Card

Student – Led
Conference

Once a Year

Three Way Conference

Assessment in the Middle Years Program (MYP)
Teaching and learning in the Middle Years Programme (MYP) is organized by
●
aims (general statements about what teachers may expect to teach or do,
what students may expect to experience or learn, and how students may be
changed by the learning experience)
●
objectives (statements which describe the skills, knowledge and
understanding that will be addressed in the subject group). The subject group’s
assessment criteria align with the objectives. Teachers use assessment criteria to
judge the extent to which students have been successful in achieving the
objectives for the unit or the course. Strands are aspects or elements of subject-

group objectives or criteria; or put another way, strands are a detailed breakdown
of what each objective or criterion encompasses or entails.
By convention, in the MYP, teachers address objectives (through classroom teaching and
learning—the taught curriculum) and assess criteria (through formative and summative
assessment tasks—the assessed curriculum). Teachers must address all strands of all
objectives and assess all strands of all criteria at least twice in each year of the
programme.
Typically, teachers follow the exact alignment between MYP subject-group objectives and
assessment criteria, assessing all criteria associated with the objectives addressed in a
unit. In some cases, assessment may focus on only some of the objectives (or component
strands of the objectives) that were addressed in the unit.
Summative assessments do not necessarily have to assess all four of the subject specific
criteria simultaneously. Summative assessments for shorter units and discrete tasks
within longer units can effectively assess fewer than four criteria. However, as they
progress through the MYP, students should be challenged by increasingly complex tasks
that assess multiple criteria. Teachers can often design MYP units that assess multiple
criteria holistically through a single task or discretely through a series of related tasks.
Both increasing the complexity of summative tasks and using multiple criteria to assess
them can promote effective vertical articulation and efficient assessment. Assessment
tasks that use multiple criteria are also often more rigorous and authentic.
In the MYP design subject group, design project tasks must assess all strands of all
criteria.
The four objectives for interdisciplinary learning also work together in a holistic process
that envisions students engaging all four criteria in every formal interdisciplinary unit.
Student learning is best supported when:
●
●
●
●
●
●

Assessment is continuous and an integral part of the learning process.
The learning process includes risk-taking, receiving feedback,
opportunities to use the feedback, and reflection.
Assessments gather evidence of learning from a variety of sources and
tasks.
Explicit attention is given to Approaches to Learning skills during the
learning process.
Assessments offer students opportunities to explore multiple points of view
and different cultural/global perspectives.
Timely feedback is shared with students and families.

●
●

Student self-assessment and peer feedback are used.
Assessments are designed and modified with consideration for students’
different learning styles, cultures, English proficiency, and special needs.
● Assessments evaluate learners’ ability to construct knowledge and
demonstrate their skills through authentic, real-world tasks.
● Achievement is measured against specific criteria.
Assessment Strategies and Tasks
A wide variety of assessment strategies and their related tasks include:
● Observation: useful when assessing attitudes or skills.
● Selected responses: tests, quizzes, useful during a unit for assessment
● Open-ended tasks: response can take many forms, such as a presentation,
an essay or a solution.
● Performance: students are allowed to demonstrate a range of knowledge,
skills, understandings and attitudes in real-life contexts.
● Process journals: to demonstrate higher order cognitive thinking and
conceptual understanding through meaningful and purposeful reflection
● E -Portfolio assessment: used by each student, developed over the four
years of the program where students and teachers choose pieces of work
and accompanying feedback in their subjects, Action and the MYP
Personal Project
● Student e-Portfolio reflections based on their development of ATL skills,
the IB Learner Profile attributes and their growth throughout the learning
process.
MYP Expectations for Teachers
Teachers can expect to receive ongoing guidance and support from the IB coordinator
and Head of School as they implement their curriculum and assessments; in addition,
they will give and receive support to their team members through weekly collaboration
sessions. With support and guidance, teachers will:
●
●
●
●
●
●
●
●

●

Develop units using a backward design process, designing the summative
assessment prior to the learning activities.
Identify the MYP interim objectives for each MYP unit, and develop assessments
that evaluate students’ progress toward those objectives.
Employ MYP assessment criteria (rubrics) using modified age-appropriate and
task-specific rubrics when appropriate.
Include clarifications, checklists, and/or make the rubrics task-specific so students
clearly understand how they can achieve at the highest level.
Share rubrics with students before they engage in the assessment task.
Provide opportunities for students to self-assess and reflect on their learning.
Conduct continuous formative assessment and provide timely feedback that helps
students and the teacher make adjustments before the summative assessment.
Communicate with the student support team about students with Individualized
Education Plans (IEPs) to ensure appropriate modifications and/or
accommodations are made (including how to or whether to use the MYP rubrics).
Keep samples of student work for:

●

Portfolios/developmental workbooks in Design and the Arts (in other
courses as teachers deem applicable)
● Conferences
● IB MYP site visits
● Review within subject area and grade-level teams – (internal
standardization)
● IB MYP monitoring
● Ensure that each assessment criterion in the subject is assessed at least twice
each year.
Recording and Reporting Protocols
ManageBac is used to record student assessment data.
Recording and Reporting Protocols assess each criterion in their subject at least twice
and record the student’s achievement level in ManageBac under the category of “IB MYP
assessments.”
At the end of each course, teachers will determine the appropriate judgment for each
criterion, add up these scores, and assign students an IB MYP mark of 1-7 using the IB
MYP published grade boundaries.
Assessment Data
Teachers are responsible for documenting their assessment data for all students. The
following tools are used by teachers to collect data for each student during each unit:
● Anecdotal records - brief written notes based on observations of students
used for reflection on student learning and formative assessment.
● Continuums - provide visual representations of developmental stages of
learning and show a progression of achievement that identify where a
student has reached in relation to that learning process.
● Examples/exemplars - samples of students’ work that serve as clear
standards against which other samples are judged.
● Checklists - lists of attributes or elements that are useful when used
formatively as are applied to teachers and students, for summative
assessment (task requirements or checklist for exams) and reflection on
ATL skills.
MYP assessment criteria and determining achievement levels
All units include summative tasks are assessed against two or more MYP criteria to
ensure continuous assessment and feedback of students’ performance against the MYP
objectives. A variety of assessment tasks use descriptors and task-specific clarifications
to identify student achievement against the criteria.
All students will receive school-based final internal achievement levels per criteria, per
semester. To determine the final achievement level in each of the criteria for each student,
teachers will gather sufficient evidence from a range of assessment practices in order to
make a professional and informed judgment.
Meeting Deadlines
Students are required to submit both formative and summative assessments on the due
date. Students who do not meet the submission date will be required to complete the task

under the supervision of the teacher after school. Parents will be informed. In exceptional
circumstances, an extension may be granted.
A support plan may be put in place by the teacher, counselor and MYP coordinator to
support the student with meeting deadlines. A teacher may choose to not provide
feedback to a task if the student did not meet the deadlines once a support plan is in
place.
Reporting Student Achievements
Student performance against the criteria is reported to parents over the school year:
Student - Parents Conferences
Face-to face conferences involving the teacher, student and parents
Takes place after the issue of the each of the four reports
Students will create action plans recorded in their e Portfolio based upon the advice of
their subject teachers and advisors.
The e-Portfolio is a tool used to present student work and reflections
Progress reports, best fit judgment made for each of the criteria and criteria level totals
are converted to grade based on the published MYP grade boundaries. Includes report
on student achievements in ATL and narrative commentary including strengths and areas
for future growth.
These can be Student Led Conferences in which the students, not the teacher, serves as
the reporting authority and use their e portfolio as a basis for discussion with their parents
about their learning.
Students play an active role in the reporting process and communicate their progress to
their parents, in order to do so the subject teachers ensure that their students reflect on
and select their pieces of work for their portfolios throughout the year. Advisor acts as a
facilitator throughout the year, setting their Learner Profile and ATL goals for the year and
check the portfolio each month.
Assessment in the Diploma Program (DP)
Conditions for entry:
Academic achievement - Internal students
A minimum final achievement score of 4 in each of the following subject groups: language
& literature, language acquisition, individuals & societies, science and math.
Completion of personal project and community service as action requirements .
Academic achievement - External students
To achieve a minimum of “B” (80%) grade in both English and Math in their admissions
exam.

External - MYP students
A minimum final achievement score of 4 in each of the following subject groups:
language & literature, language acquisition, individuals & societies, science and math .
Completion of personal project and service as action requirements
External - non MYP students
Students must achieve 5+ A*-C grades in their IGCSE subjects, including Mathematics,
Science and English, upon the official release of results in August
Students must achieve at least a C grade at IGCSE in order to pursue that subject, or
another subject in the related IB subject group at IB Standard Level
Students must achieve at least a B grade at IGCSE in order to pursue that subject, or
another subject in the related IB subject group at IB Higher Level
Under exceptional circumstances ( a pandemic situation/natural disaster)
Under guidance of the MYP, DP coordinators and SLT, interviews will be conducted,
academic history reviewed and social performance considered in making the final
decision to admit to IBDP program.

Assessment of the DP is based on the following aims:
● DP assessment should support the curricular and philosophical goals of the
program, through the encouragement of good classroom practice and appropriate
student learning.
● The published results of DP assessment (that is, subject grades) must have a
sufficiently high level of reliability, appropriate to a high-stakes university entrance
qualification.
● DP assessment must reflect the international-mindedness of the program
wherever possible, must avoid cultural bias, and must make appropriate allowance
for students working in their second language.
● DP assessment must pay appropriate attention to the higher-order cognitive skills
(synthesis, reflection, evaluation, critical thinking and problem solving) as well as
the more fundamental cognitive skills (knowledge, understanding and application).
● Assessment for each subject must include a suitable range of tasks and
instruments/components that ensure all objectives for the subject are assessed.
The IBDP assessment policy is based on the subject specific criteria published by the
IBO. The assessment should be designed to improve student learning, teaching practice,
and provide feedback to all stakeholders. Teachers will give ongoing formative
assessments that will prepare students for summative assessment tasks.
Assessment in AIS aligns with the following requirements of the Diploma Programme:
The school communicates its assessment philosophy, policy and procedures to the
school community.
1. The school uses a range of strategies and tools to assess student learning.

2. The school provides feedback to inform and improve student learning.
3. The school has systems for recording student process aligned with the
assessment policy of the Diploma Programme.
4. The school has systems for reporting student process aligned with the assessment
philosophy of the Diploma Programme.
5. The school analyses assessment data to inform teaching and learning.
6. The school provides opportunities for students to participate in, and reflect on, the
assessment of their work.
7. The school has systems in place to ensure that all students can demonstrate
consolidation of their learning through the completion of the Diploma Programme
extended essay.
Diploma Final Assessment Grades.
In the IB Diploma Program, both internal and external assessments form part of the
overall result.
Summative Assessment:
The internal assessment can take the form of an essay, experiment or presentation,
depending on the subject. This mode of assessment is evaluated by the school, and
moderated by the Internal Baccalaureate for quality assurance purposes. These
assessments must be submitted within the deadlines communicated by IB, and
encompass the students’ two years of learning. The assessments also vary depending
on level of study (SL/HL). Externally assessed examinations are also conducted by the
IB in May of the second year of study, and form a majority of the overall results weightage.
The number and assessment criteria of these examinations vary between subjects, as
well as the level of study (SL/HL).
Formative Assessments:
A large variety of tools are used in order to formatively assess students. These include,
but are not limited to, essays, quizzes, presentations, projects, research work and class
discussions. These assessments are not marked, but merely used as a means of gauging
student ability and strengthening concepts. Teachers can use these methods to provide
feedback to students on their Approaches to Learning skills.
Assessment Evaluation:
Internal summative assessments are graded internally by teachers using a criterion
referencing approach. The criteria for such grading are provided by IBO, who main keen
oversight on the internal assessment evaluations to ensure quality.
External examinations conducted by IBO are evaluated by the same, and follow a similar
criterion referencing methodology. The assessments are graded on a scale of 1-7, where
7 is the highest attainable result, for every group subject. Extended Essay and Theory of
Knowledge follow their own criterion referencing approach and are marked on a scale of
1-3, where 3 is the highest attainable result.
The Extended Essay and Theory of Knowledge grading follows a matrix as shown below:

In addition, it is mandatory for each diploma student to complete CAS Program
requirements.
The IB Marking System
The grading scheme in use for IB examinations is from 1 to 7 and is described as follows:
7: excellent
6: very good
5: good
4: satisfactory
3: mediocre
2: poor
1: very poor
In many subjects, a part of the Program ranging from 20 to 30% may be assessed by the
subject teacher. This assessment is externally moderated by IB examiners and marks
may be adjusted.
Key Components & Practices for DP Academic Years 1 & 2:
DP Year 1
● IB recommends using different assessment techniques to assess different
subjects. Hence, the subject coordinators/teachers will partition their marks based
upon the nature of the learning outcomes and the developmental stages of their
students.
● The assessment modules will vary from one subject to another as some subjects
have unique assessment criteria.
● Formal reporting system, i.e. assessment report will be issued for all semester
assessments

The school will organize parents’ seminars throughout the year to apprise parents
of the curriculum and assessment expectations.
● Summative and formative assessments will be closely linked and teachers will use
their knowledge of IB summative assessment expectations and practices to help
students improve performance in a formative way.
●

DP Year 2
●

Students will be given the opportunity to demonstrate what they have learned by
applying their knowledge to evaluate their achievement which will be done through
various tools like written tests, practical work, projects, portfolios, class discussions
and oral work. It will encourage students to synthesize their prior knowledge and
apply it in a self-directed manner.
● All Internal Assessments (IA’s) will be conducted for each DP subject in
accordance with the guidelines and assessment criteria outlined by IB.
● All requirements relating to the completion of the IBDP Core such as Extended
Essay (EE), Theory of Knowledge (TOK); and Creativity, Activity and Service
(CAS) must be followed by all IBDP students in order to be granted the Diploma.
Key Assessment and Evaluation Strategies:
● Observations
● Ongoing formative teacher assessment
● Summative assessment tasks
● Previous summative records
● Student Reflections
● Self, peer and group assessment
● Open-ended tasks
● Group work and collaboration
● Formal written tests

Recording and Reporting Assessments
As mentioned, assessments are a means to an end. Whether it is to evaluate student
performance, or to increase involvement, assessment results need to be duly maintained
and disseminated to all concerned stakeholders.
Internal assessments are recorded by teachers for each individual subject, using a
centralized computer system called ManageBac. All internal scores reported in the
system are then used to produce report cards for each student. These reports are
disseminated to the students and their parents.
Internal formative and summative assessments results, and student progress is also
communicated to the parents in one-on-one parent teacher meeting sessions. Teachers
can also call a special meeting with parents of students who are struggling to discuss
future approach. Similarly, parents can arrange special meetings with teachers to address
any grievances or discuss their child’s progress.

The IBDP internal assessment results are reported using a separate system. Progress
reports of students are regularly updated on the ManageBac system, which is used to
communicate student progress to both students and their parents. All summative internal
assessments that form part of the IB assessment components are updated on the
International Baccalaureate Information System. A record of all these assessments
results is maintained in the student record file for record keeping.
IBDP external results are made available by IBO on their International Baccalaureate
Information System, which can be accessed by the students, their parents and the school.
The school maintains a record of these results on the student record file as well.
Internal Assessment timelines.
The timeline will help staff plan their delivery of the intended curriculum, meeting the
aims of the DP assessment schedule in manageable loads.
The following Timelines are designed to:
● Reduce stress on students.
● Allow teachers to provide feedback on drafts.
● Check that the work is authentic, meeting the requirements set out by the IB in
the ‘Academic Honesty’ document.
● Prepare moderation samples required by the IB.
IB Assignments

Class 2022

Group 4 Project

May 29 – June 2, 2021

Group 4 Project, Community Presentation

June 3, 2021

B&M or Economics IA – 1st Draft

June 20, 2021

Geography IA – 1st

June 21, 2021

Turn in EE 1st draft to IBDP Coordinator

October 6, 2021

TOK Presentations

October 6 to 16, 2021

EE Revised draft to supervisor

November 6, 2021

B&M or Economics IA

November 10, 2021

English Writing Assignments

November 24, 2021

Arabic SL IOC

December 1, 2021

EE final draft and abstract to supervisor

December 4, 2021

Arabic HL IOC

December 8, 2021

Arabic Written Assignments

December 11, 2021

Geography IA – 2nd

December 20, 2021

TOK Essays due

January 5 and 6 2022

Viva Voce

January 10, 2022

Semester Exams

January 13 – 16, 2022

EE Submit the final paper to the IB Diploma Coordinator

January 20, 2022

Biology, Chemistry, & Physics 1st Draft

January 23,2022

Math IA – 1st Draft

January 26, 2022

Math IA ‘s SL HL and Projects

February 6, 2022

Biology, Chemistry, & Physics IA

February 9, 2022

English Orals

February 13 to 17, 2022

Geography IA – 3rd

March 5, 2022

Mocks

March 9 to 16, 2022

CAS Reports due

March 27, 2022

IB Exams

May 1 – 27, 2022

Note:
This Policy will be reviewed each 2 school years by the Pedagogical Leadership Team.

Declaration

I hereby acknowledge the IB Diploma program and individual course deadlines internally
set by the school. Furthermore, I commit myself to meeting these deadlines.
I am aware that failing to meet the set deadlines twice in any one subject or failing to meet
three deadlines overall will result in my being withdrawn from the IB Diploma Program.
Consequently, fees paid for the program will not be refunded.

Signature:

__________________________________

_________________________________

Students

Parent

Date:

APPENDIX
Assessment: process of collecting information on student achievement and performance
that includes a variety of assessment tasks designed to monitor and improve student
learning.
Assessment for Learning: assessment experiences that result in an ongoing exchange of
information between students and teachers about student progress toward clearly
specified learner outcomes (also called diagnostic and formative assessment; refers to
information not used for grading purposes).
Assessment of Learning: assessment experiences designed to collect information about
learning to make judgments about student performance and achievement at the end of a
period of instruction to be shared with those outside classrooms (also called summative
assessment; refers to performance data compiled as a grade).
Checklist a two-point evaluation tool that indicates if a student has achieved a learner
outcome.
Criteria: what students need to do to show they have achieved the learner outcomes (e.g.
compare and contrast, explain, analyze).
Descriptive Feedback: part of an ongoing, specific and constructive conversation about
learning that relates directly to the learner outcomes.
Evaluation: making decisions about the quality, value or worth of a response for the
purpose of providing descriptive feedback (formative) and marks (summative).
Formative assessment: assessment that represents the process of gathering, analyzing,
interpreting and using the evidence to improve student learning and to help students to
achieve their potential.
Grade (mark): a letter, number or comment reported at the end of a period of time as a
summary statement of student performance based on a variety of summative
assessments [based on O’Connor, 1502, 241-242].
Grade Level of Achievement: a teacher judgment based on the results from a variety of
classroom assessments throughout the school year, expressed as “at, above or below”

in relation to learner outcomes in a subject area after a course for a specific grade level
has been completed.
Grading: a process to determine a student’s performance level.
Learner Outcomes: what we expect students to learn; the provincially mandated
knowledge, skills and attitudes we expect students to demonstrate as a result of
schooling.
Peer-Coaching: one student considering the quality of another’s work and providing
feedback by applying criteria to help improve performance; requires a non-threatening
and supportive relationship between the peers (also referred to in the literature as peerassessment, peer-evaluation, peer tutoring, or peer-editing)
Performance Level: how well a student demonstrates grade level learner outcomes
represented by a grade (mark)
Performance Assessment: a meaningful, real-life task that enables students to
demonstrate what they know and can do in situations like those they will encounter
outside the classroom as well as in situations that simulate how people do their work
Rating Scale: an evaluation tool of three or more points that illustrates how frequently,
consistently or independently a student demonstrates a learner outcome
Rubric: a fixed measurement scale and list of criteria that describe the quality of products
or performances used to evaluate a student’s performance
Self-Reflection: considering the quality of one’s own work by applying criteria; requires
that a student feels safe enough to be honest in making objective observations about the
work (also referred to in the literature as self-assessment or self-evaluation).
Summative assessment: assessment concerned with measuring student performance
against Diploma Program assessment criteria to judge levels of attainment.
Triangulation of Evidence: describes how evidence accumulated from three main
sources, over a period of time is considered collectively to ensure validity and reliability
of assessment. (For example: observations from anecdotal records and checklists,
reports from self-assessments and conferences, and evidence from the products of
students’ work are combined to inform judgments about students’ achievement of learning
outcomes).
Triangulate: to consider assessment information from observations, products and
conversations to determine how well students learned what they need to know and be
able to do for a grade level or course.
Validity: an assessment method is valid if it measures student achievement of the learning
outcomes that the assessment was intended to measure. It also means that an overall
judgment of student achievement is based on a representative and varied body of
assessment information.

Learning Outcomes/Objectives: what students are expected to learn as stated in the IB
documents.

REFERENCES:
Guidelines for developing a school assessment policy in the Diploma Programme
Diploma Programme assessment: Principles and practice
Da Vinci School International - http://dvischool.com/ ASSESSMENT POLICY.
Making the PYP happen: A curriculum framework for international primary education,
IBO 2009
PYP: From principles into practice IBO 2018

